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Abstract 

This paper explores the educational philosophy and methods of Gijubhai Badheka (1885–

1939), a pioneering Indian educator whose work combines contemporary child psychology with 

traditional Indian knowledge systems in a distinctive way. Often called the "Montessori of India," 

Badheka's educational philosophy was based on native Indian intellectual traditions while also 

incorporating and modifying Western educational approaches. This paper claims that Badheka's 

contributions provide an essential link between ancient Indian educational wisdom and modern 

theories of child development, based on an examination of his main books, educational 

experiments, and enduring influence. His emphasis on play-based learning, child-centered 

approach to education, respect for the child's autonomy, and use of stories and natural settings 

all show how well Indian knowledge systems and new psychological insights into child 

development can coexist. This essay demonstrates how Badheka's legacy provides insightful 

information for modern educational practice and cross-cultural approaches to child development 
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by placing his writings within the Indian philosophical traditions and international educational 

movements of his era. The eternal wisdom of fusing scientific knowledge with cultural heritage 

in methods of fostering children's development and learning is shown in Badheka's philosophy's 

ongoing relevance. 

Keywords :  Gijubhai Badheka, Indian Knowledge System(IKS), Child psychology, Child-

Centered Education, Play-Based Learning, Educational Philosophy 

Introduction 

Gijubhai Badheka (1885–1939) is a notable figure in the field of educational pioneers who have 

influenced contemporary pedagogical techniques. Despite the importance of his efforts, they 

have frequently been overlooked in international educational debate. Badheka was born in 

Gujarat, India, during a time of cultural change and colonial rule. She created an educational 

philosophy that expertly combined new Western theories of child psychology and development 

with the rich tapestry of Indian knowledge systems. His method is a true synthesis that respected 

traditional knowledge while embracing fresh psychological understandings of how children learn 

and grow, not just a translation of foreign concepts to Indian contexts. 

Global educational philosophy saw tremendous advancements in the early 20th century, with 

pioneers like Maria Montessori, John Dewey, and Jean Piaget transforming our knowledge of 

child development and learning. India was dealing with a nationalist movement that aimed to 

restore cultural identity via education at the same time as well as a colonial educational system 

that frequently undervalued indigenous knowledge. Badheka became an educational pioneer who 

understood the importance of connecting these seemingly unrelated cultures inside this intricate 

historical and intellectual framework. 

Following learning about Montessori's theories and trying out his own child-centered teaching 

methods, Badheka's educational path underwent a significant change. He developed his 

educational system in 1920 when he founded the Dakshinamurti School in Bhavnagar, which he 

later chronicled in a number of significant writings, such as "Divaswapna" (Day Dreams) and 

"Shikshan Vicharana" (Thoughts on Education). Badheka presented a vision of education 

through these establishments and writings that was both profoundly Indian and universally 

applicable. 
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The paper analyses the method in which Badheka's educational philosophy and methods serve 

as a link between contemporary psychological theories of child development and traditional 

Indian knowledge systems. This examination highlights Badheka's distinctive contribution to 

educational philosophy by looking at his fundamental pedagogical ideas, their roots in Indian 

philosophical traditions, and how they relate to modern developmental psychology. The study 

also examines how this synthesis provides insightful information for today's educational issues, 

especially when juggling cultural heritage with international teaching methods. 

The work of Badheka is a convincing example of how indigenous knowledge systems and 

contemporary scientific thinking may have fruitful conversations rather than conflict in a world 

growing more linked and where educational practices frequently transcend cultural boundaries. 

His legacy serves as a reminder that, just as important in Badheka's day, effective education must 

be both culturally grounded and sensitive to universal aspects of human development. 

Historical Context: Education in Colonial India 

It is necessary to place Badheka's work within the intricate educational framework of colonial 

India in order to fully appreciate his achievements. An approach to education that was essentially 

foreign to Indian customs and primarily intended to produce clerks and administrators for the 

colonial apparatus was established by the British colonial educational system, which was 

formalized through Wood's Despatch of 1854 and later policies (Kumar, 2017). Rigid classroom 

arrangements, rote memorization, and a preference for the English language and Western 

knowledge over indigenous learning practices were the hallmarks of this system (Saigal, 2019). 

In contrast, traditional Indian education has historically been run through a variety of institutions, 

such as maktabs and madrasas (Islamic schools), pathshalas (community schools), gurukulas 

(where students lived with teacher-mentors), and several apprenticeship models. According to 

Singh and Kumar (2018), these methods were generally distinguished by individualized training, 

oral traditions, and the blending of practical and spiritual knowledge. In addition to marginalizing 

these customs, the colonial educational model produced what Gandhi would later refer to as a 

system that uprooted students from their cultural context and produced "cultural orphans" who 

were neither completely accepted into Western culture nor completely at home in their native 

traditions (Nanda, 2020). 
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Various attempts to recover and redefine Indian education occurred in the early 20th century 

against this backdrop of educational colonization. Educational approaches that would reconnect 

with Indian philosophical traditions while preparing students for the modern world were sought 

after by individuals such as Gandhi, who introduced his concept of Nai Talim (Basic Education) 

in 1937, and Rabindranath Tagore, who founded Santiniketan in 1901 (Prasad, 2019). This 

broader trend of cultural renaissance and educational decolonization gave rise to Badheka's work. 

Global advancements in progressive education and child psychology were occurring at the same 

time in the early 20th century. John Dewey's "Democracy and Education" was published in 1916, 

Maria Montessori's "The Montessori Method" was released in 1912, and individuals like Froebel 

and Pestalozzi were influencing educational philosophy in both Europe and America. Some 

elements of traditional Indian educational philosophy would resonate with these advances, which 

placed an emphasis on child-centered approaches, learning via action, and consideration of 

developmental phases (Thapan, 2018). 

Badheka was in a unique position to create a method that could bridge these two worlds because 

of his exposure to both of these streams: the progressive educational movements of the West and 

the indigenous educational traditions of India. "This is what I have been looking for!" he 

reportedly exclaimed upon first seeing Montessori's work, acknowledging the connection 

between some progressive Western educational concepts and principles that are already present 

in Indian philosophical approaches to childhood and education (Parekh, 2021). 

Badheka's inventive synthesis was made possible by the conflicts between indigenous knowledge 

systems and colonial education. Badheka engaged in a careful integration that acknowledged 

universal principles of child development while respecting the unique cultural and philosophical 

context of Indian children, as opposed to merely rejecting or blindly accepting Western 

educational ideas. He was a true bridge-builder between seemingly divergent educational 

systems, and this hybridization would become his unique contribution to educational theory. 

Indian Knowledge Systems and Education 

Indian knowledge systems and intellectual traditions that had developed over millennia served 

as the foundation for Badheka's educational philosophy. These traditions include insightful 
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viewpoints on human growth, the nature of knowledge, and instructional strategies that, in many 

respects, foreshadowed contemporary psychological discoveries. 

Vedantic Perspectives on the Child and Learning 

With its focus on the innate divinity in every person, the Vedantic tradition gave Badheka a 

philosophical underpinning that was ideally suited to child-centered education. Badheka's 

approach translates the idea of "Tat Tvam Asi" ("Thou art That")—realizing the divine nature in 

every being—to a deep regard for the child's intrinsic potential and intelligence (Sharma, 2019). 

The colonial educational concept, which frequently viewed children as empty vessels to be filled 

with preset knowledge, stood in stark contrast to this. 

Badheka frequently referenced the Upanishadic concept of "Ananda" (bliss) as central to 

childhood and learning. The Taittiriya Upanishad's description of the self as composed of five 

sheaths (koshas), with anandamaya kosha (the bliss sheath) being the innermost, influenced his 

belief that learning should be joyful rather than forced or mechanical (Trivedi, 2020). This 

perspective is evident in his statement: "Children's natural state is joy. If your teaching doesn't 

maintain that joy, something is fundamentally wrong with the approach" (Badheka)  

Buddhist and Jain Influences 

In addition to Vedantic philosophy, Badheka's method was influenced by Buddhist and Jain 

teachings. His support of children's innate curiosity and exploration was motivated by 

Buddhism's emphasis on self-discovery and challenging doctrine rather than blindly accepting 

authority. He utilized the Anekantavada (many-sidedness of reality) principle, which promotes 

taking into account several viewpoints, to problem-solving exercises for kids. He borrowed this 

idea from Jain philosophy (Pathak, 2021). 

In his publications, Badheka often cited the ancient Buddhist institutions of Takshashila and 

Nalanda as examples of educational settings that blended open inquiry with structured 

knowledge, a paradigm he attempted to replicate at the Dakshinamurti School. 

Indigenous Pedagogical Traditions 

Badheka’s approach was also heavily influenced by traditional Indian pedagogy. His teaching 

approach was heavily influenced by the oral tradition of information transmission through 

stories, which he experienced in the village from kathakars (storytellers) (Mehta, 2022). His 
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emphasis on learning by practice rather than abstraction was also impacted by the tradition of 

learning through observation and gradual engagement, which is prevalent in artisanal 

apprenticeship schemes throughout India. 

In Indian thought, the idea of "Vidya"—which includes not only knowledge but also the learner's 

transformation—formed Badheka's holistic perspective on education as fostering a child's 

intellectual, spiritual, emotional, and physical development all at once (Choksi, 2019). This was 

in contrast to colonial education's more segregated approach to information. 

The gurukula tradition's emphasis on closely observing each student's nature (svabhava) and 

modifying instruction accordingly—what is today known as differentiated instruction based on 

individual differences and learning styles—was especially prized by Badheka (Shah, 2020). His 

well-known claim that "every child contains a universe within" embodies this conventional view 

of each learner's distinct potential. 

Folk Knowledge and Indigenous Science 

Badheka integrated aspects of local knowledge systems—what is now known as indigenous 

science and ethnopedagogy—into formal philosophical systems. Indigenous mathematical ideas, 

folk taxonomy of regional flora and animals, traditional agricultural knowledge, and regional 

technological advancements were all covered in his curriculum (Kaur, 2021). In contrast to 

colonial curricula that frequently rejected such knowledge as superstition, this combination of 

folk knowledge with official education marked a significant shift. 

In summarizing the impact of Indian knowledge systems on Badheka, Patel (2019) points out 

that his genius was in drawing educational lessons from philosophical traditions without being 

limited by their religious overtones, making these insights applicable to contemporary 

educational settings irrespective of a person's religious affiliation. By making these chosen 

adjustments, he was able to build a method that was both universally applicable and genuinely 

Indian, laying the foundation for his eventual integration of these ideas with new psychological 

theories of child development. 

Child Psychology and Development: Western Influences 

Badheka's educational philosophy was influenced by Western psychology theories and the 

progressive educational movements of his era, even if it was firmly anchored in Indian 
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philosophical traditions. His capacity to identify similarities between these apparently unrelated 

traditions and combine them into a logical strategy is a crucial component of his function in 

bridging gaps. 

Montessori's Influence 

Certainly a significant direct influence on Badheka came from Maria Montessori's work, as he 

came upon her educational philosophy during his pivotal time of challenging traditional methods. 

According to Desai (2018), Badheka found great resonance in the Montessori philosophy's 

emphasis on self-directed learning, prepared environments, and observing a child's natural 

developmental inclinations. He acknowledged how Montessori's scientific observations matched 

ideas previously existent in Indian thought, as seen by his well-known statement upon learning 

about her work: "She has given scientific expression to what our ancestors intuited." 

Badheka combined the Indian idea of suitable learning at various phases of life, expressed in 

notions like the ashramas (life stages) and kushalatva (developmental preparedness), with 

Montessori's ideas of sensitive periods and the absorbent mind (Rao, 2019). But he deviated from 

Montessori by placing more of an emphasis on storytelling and imaginative play—areas in which 

he believed traditional Indian methods better suited children's needs than Montessori's more 

regimented materials. 

Dewey  Progressive Education 

Badheka's method was also impacted by John Dewey's emphasis on education as a democratic 

process and experiential learning. Badheka's own observations regarding children's innate 

learning processes were in line with Dewey's rejection of the subject-centered curriculum in favor 

of child-centered experiences (Joshi, 2021). In Badheka's classroom activities, children learnt 

mathematical principles through hands-on applications in gardening, cooking, and local crafts, 

exemplifying the Deweyan principle of learning by doing. 

Though he combined this with the Indian idea of vikas (holistic development), which includes 

spiritual aspects not highlighted in Dewey's more secular approach, Badheka's writings 

demonstrate engagement with Dewey's concept of education as progress (Kumar, 2020). 

Through this synthesis, Badheka was able to embrace the hands-on, experiential approach of 
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progressive education while preserving the spiritual underpinnings of Indian educational 

philosophy. 

Piagetian Developmental Psychology 

There is evidence that early Piagetian conceptions were starting to impact educational philosophy 

during Badheka's later years, even though Jean Piaget's most significant work was published after 

her active period. Piaget's later formalization of the idea of cognitive capacity developmental 

phases was consistent with traditional Indian conceptions of age-appropriate learning found in 

the Shiksha Shastra and other writings (Pandey, 2020). 

Some of Piaget's subsequent conclusions are foreshadowed by Badheka's observations of 

children's cognitive development, especially with regard to their comprehension of conservation 

and classification. He intuitively understood what Piaget would later refer to as the concrete 

operational stage, which is reflected in his activity-based approach to mathematics and scientific 

concepts (Mehta, 2019). Despite being created through various methodological traditions, 

Badheka's approach is further validated as scientifically solid by the alignment between his 

observations and later developmental psychology. 

Freud and Psychoanalytic Influences 

Badheka's thoughts on the emotional components of schooling also seem to have been impacted 

by newly emerging psychoanalytic ideas about childhood development. His awareness of the 

value of play as a means of expressing emotions and his focus on children's fantasies and dreams 

point to his familiarity with early Freudian ideas (Shah, 2022). Badheka, however, created a 

synthesis that recognized unconscious aspects of development while placing them within Indian 

philosophical categories by interpreting these psychological insights through the prism of Indian 

philosophical concepts such as vasanas (inherent tendencies) and samskaras (mental 

impressions). 

Badheka's method of resolving disputes and attending to children's emotional needs combines 

traditional Indian knowledge of the mind with new psychoanalytic discoveries. In line with new 

Western theories, his assertion that "the child's emotional world is as complex as an adult's, 

merely expressed differently" reveals a psychological sophistication that is understandable to 

Indian educators (Badheka). 



 

 

 

 

ISSN:3048-9792 

Volume: 2 

Issue: 3 

                  May-June:2025  

 

 

267 
 

Integration Rather Than Imposition 

Badheka's selective adaption, as opposed to his complete adoption, is what sets his involvement 

with Western psychological theories apart. He identified similarities between these new scientific 

insights and Indian traditional values rather than forcing Western frameworks on Indian 

educational settings. As a result, he was able to convert psychological findings into culturally 

relevant teaching methods that Indian parents and educators could use without feeling cut off 

from their heritage (Patel, 2019). 

By bridging these traditions, Badheka developed what Sharma (2020) refers to as a "transcultural 

pedagogy" that acknowledged both the culturally particular needs and expressions of children in 

the Indian context as well as the universal aspects of child development revealed by 

psychological research. Compared to strict traditionalism and uncritical Westernization, this 

subtle integration was a major improvement in teaching methods. 

Badheka's Core Educational Principles 

Badheka created a set of fundamental educational concepts that characterized his methodology 

by synthesizing Western psychological insights with Indian knowledge systems. These ideas 

show how he acted as a link between traditions, incorporating elements from both while 

producing something uniquely his own. 

The Concept of "Bal Swaraj" (Children's Self-Governance) 

The idea of "Bal Swaraj," or children's self-governance, was at the heart of Badheka's philosophy. 

It was a distinctive fusion of Gandhian political theory with newly developed psychological 

theories of agency and autonomy. Despite being impacted by the focus on freedom placed by 

Western progressive educators, Badheka's idea has distinctly Indian origins in the idea of swaraj, 

or self-rule, which was essential to the independence movement (Nair, 2021). 

In Badheka's schools, Bal Swaraj was demonstrated by the involvement of children in self-

directed learning projects, decision-making, and community governance systems where they set 

their own rules and settled disputes (Badheka, 1938/2015). This method respected the Indian 

philosophical emphasis on self-discipline (atma-nigraha) as the ultimate form of discipline as 

well as the psychological desire for autonomy noted by developmental theorists. "True discipline 
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arises from within, not from external authority," Badheka observed. This holds true for both 

nations and children (Badheka). 

Learning Through Play (Khel Dwara Shiksha) 

With his idea of "Khel Dwara Shiksha" (education via play), Badheka elevated play to a key 

educational paradigm. Although Froebel's kindergarten philosophy had an effect, Badheka's play 

philosophy has deeper origins in Indian traditions, such as the Krishna lore, where divine play, 

or leela, is seen as a basic cosmic principle (Trivedi, 2020). For Badheka, play was a sacred 

activity that allowed children to spontaneously realize their divine potential rather than just being 

a pleasure pastime. 

His use of play-based learning included storytelling games that fostered language abilities, 

environmental excursions that fostered scientific observation, and traditional Indian games that 

imbedded mathematical ideas (Mehta, 2022). The developmental advantages recognized by 

Western psychology were combined with culturally appropriate material and customs in these 

methods. According to Badheka: "In authentic play, the child is simultaneously scientist, artist, 

and philosopher—roles recognized by our traditions but forgotten in modern schooling" 

(Badheka). 

The Natural World as Teacher (Prakriti Pathshala) 

Another link between traditions was Badheka's idea of "Prakriti Pathshala" (nature as classroom). 

The Indian philosophical view of nature as a divine teacher and the custom of forest schools, or 

aranyakas, where learning took place in natural settings, served as the foundation for this 

approach, despite its influence from Western nature-study movements (Shah, 2020).  

His implementation included planning lessons around environmental cycles and occurrences, 

gardening as a fundamental curriculum activity, and frequent field trips into natural settings 

(Badheka). This method was in line with new psychology research on the advantages of nature-

based learning for cognitive growth, attention, and emotional regulation while also respecting 

the Indian tradition of regard for nature as a source of wisdom (Patel, 2019).  

Stories as Pedagogical Tools (Kahani Dwara Shiksha) 

With his idea of "Kahani Dwara Shiksha" (education via stories), Badheka elevated storytelling 

as a fundamental pedagogical technique, which is arguably his most notable contribution. 
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Although storytelling is a common element in educational systems, Badheka's method was 

particularly influenced by the psychological understanding of narrative as a basic cognitive 

structure and the Indian oral tradition of knowledge transmission through kathas (tales) (Kaur, 

2021).  

Badheka created an advanced approach to teaching storytelling that went beyond straightforward 

moral lessons to include narratives that fostered empathy, scientific reasoning, critical thinking, 

and cultural identification (Badheka). He modified ancient Indian folklore to integrate both 

cultural values and contemporary scientific notions, as evidenced by his collection "Dada-Dadi 

ni Vato" (Grandparents' Stories) (Desai, 2018).  

His approach to storytelling bridged Indian narrative traditions with emerging psychological 

insights about children's cognitive and emotional development through narrative engagement. 

As he wrote: "Stories speak to both the conscious and unconscious mind of the child. Our 

ancestors knew this intuitively; modern psychology confirms it scientifically" (Badheka). 

Community-Based Education (Samudayik Shiksha) 

His method of storytelling combined new psychological understandings of how children's 

cognitive and emotional development is facilitated by narrative interaction with Indian 

storytelling traditions. He wrote: "Children's stories appeal to both their conscious and 

unconscious minds. Our predecessors intuitively understood this, and contemporary psychology 

provides empirical confirmation of it (Badheka). 

His implementation entailed establishing the school as a small community with shared duties, 

integrating community members into the school as resource people, and bringing kids out for 

experiential learning (Badheka). This method combined psychological understanding of the 

social construction of knowledge and identity with Indian philosophical focus on the individual's 

link to the collective (represented in ideas like dharma) (Nair, 2021). 

Integration of Hand, Heart, and Head (Hast-Hriday-Mastak Samanvay) 

Lastly, Badheka's "Hast-Hriday-Mastak Samanvay" (hand, heart, and head integration) theory 

was a fusion of the Indian holistic development tradition with new psychology insights into 

various intelligences and learning styles. Badheka's approach had deeper roots in ancient Indian 

knowledge of the relationship between physical activity (karma), emotional development 
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(bhakti), and intellectual understanding (jnana), even though it shared similarities with Gandhian 

educational ideals (Kumar, 2020). 

Instead of considering crafts, the arts, emotional development exercises, and intellectual inquiry 

as distinct subjects, he implemented them by including them into the curriculum (Badheka). This 

method connected new psychological findings regarding the integration of physical, emotional, 

and cognitive development with the traditional Indian understanding of the full person (Pandey, 

2020). 

By adhering to these fundamental ideas, Badheka developed an educational methodology that 

served as a true bridge between traditions, honoring both the knowledge of developing 

psychological science and the wisdom of Indian philosophical traditions rather than just 

appropriating aspects of each. According to Choksi (2019), the ensuing synthesis was a truly 

transcultural approach to education that acknowledged both culturally particular settings and 

requirements as well as universal features of child development. It was neither traditionally 

Indian nor conventionally Western. 

Badheka's Educational Practices and Methods 

Badheka exhibited his ability to bridge the gap between Indian knowledge systems and 

psychological understandings by converting his philosophical ideas into tangible educational 

activities. His publications and the Dakshinamurti School's practices both recorded his 

methodology, offering a useful example of his comprehensive approach. 

The Divaswapna Approach to Classroom Transformation 

In "Divaswapna" (Day Dreams), his best-known book, Badheka described a process for 

converting traditional classrooms into learning spaces that are focused on the needs of the 

children. This method started with observing children's innate interests and activities, which was 

in line with Montessori's scientific observation methods as well as the Indian gurukula tradition 

of examining a child's svabhava (innate nature) (Desai, 2018). 

The practical methods described in Divaswapna include: 

1. Breaking the strict schedule: Using flexible blocks to allow children to study subjects in 

depth in place of set subject periods reflected psychological research on the advantages of deep 
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vs. fragmented learning (Badheka) as well as the Indian tradition of deep engagement, which is 

comparable to tapasya or concentrated effort.  

2. Rearranging the physical space: This strategy connected Montessori's prepared environment 

concept with traditional Indian learning environments by switching from rows of desks to 

flexible arrangements like outdoor areas, activity corners, and floor seating (similar to traditional 

pathshalas) (Mehta, 2022).  

3. Beginning with children's questions: This approach respected both the Upanishadic custom 

of starting with the students' questions and the child-centered approach of progressive education 

by using children's innate curiosity as the starting point for lessons rather than a preset curriculum 

(Badheka ).   

4. Using thematic exploration to integrate subjects: Instead of teaching subjects separately, 

develop integrated explorations centered on topics that are pertinent to children's lives. This 

reflects both the growing psychological understanding of meaningful context for learning and 

the Indian philosophical understanding of knowledge as interconnected (Kumar, 2020).  

The Five-Step Storytelling Method 

Badheka developed a distinctive five-step approach to educational storytelling that synthesized 

traditional Indian narrative techniques with psychological principles of engagement and learning: 

1. Awakening curiosity: Starting with thought-provoking queries or circumstances that 

produced what he dubbed "constructive confusion" (rachnatmak bhram), a notion that 

combined psychological concepts of providing ideal challenge with the Indian tradition 

of producing cognitive dissonance to elicit insight (Kaur, 2021). 

2. Multi-sensory narration: Psychological studies on multi-modal learning and the Indian 

tradition of multi-sensory engagement in performances like kathakali are connected 

through the use of visual aids, movement, sound effects, and tactile aspects in storytelling 

(Trivedi, 2020). 

3. Participatory elements: Asking kids to participate in repeated phrases, make 

predictions, or physically enact parts of the story reflects the psychological concepts of 

active engagement (Badheka) as well as the call-and-response tradition of Indian oral 

storytelling. 
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4. Reflective discussion: Bridging the Indian practice of contemplation (manana) after 

hearing teachings with psychological techniques to increasing metacognition, the stories 

were followed by open-ended questions that sparked critical thinking and personal 

meaning-making (Sharma, 2019). 

5. Creative extension: encouraging kids to expand, modify, or make up their own stories—

a practice that reflects constructivist learning's psychological tenets as well as the fluidity 

of the Indian oral tradition, where stories developed via recounting. 

6. Nature-Based Learning Protocols 

Badheka developed structured approaches to learning in and from natural environments that 

demonstrated his integration of traditions: 

1. The nature journal: Over time, children kept meticulous observational journals of 

natural phenomena, bridging the gap between scientific methods of naturalistic 

observation and the Indian tradition of closely observing natural cycles (Shah, 2020). 

2. Seasonal festivals as learning frameworks: Indigenous knowledge systems and 

scientific ecology are connected through educational activities centered around 

traditional seasonal festivals (utsav), which link cultural customs with scientific 

understanding of seasonal changes (Patel, 2019). 

3. Garden-based mathematics: This approach combined the Deweyan principles of 

experiential learning with the Indian tradition of applied knowledge by using horticulture 

to teach mathematical ideas through real-world application (Badheka).  

4. Animal relationships: Curriculum-based structured interactions with animals that take 

into account psychological research on the developmental advantages of human-animal 

contact as well as the Indian philosophical tradition of perceiving divinity in all beings 

(Nair, 2021).  

Community Integration Practices 

Badheka developed systematic approaches to integrating community and school: 

1. The village survey: Children documented local knowledge, skills, and challenges 

through structured community studies, bridging the gap between sociological research 

methodologies and the Indian tradition of respecting elder wisdom (Mehta, 2022).  
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2. Community service learning: Regular seva (service) initiatives that reflect the Indian 

philosophical emphasis on karma yoga (action as spiritual practice) and new educational 

approaches to service learning (Badheka) are integrated into the curriculum.  

3. Artisan apprenticeships: Through artisan apprenticeships—structured interactions with 

local craftspeople where children study traditional arts and crafts—the Indian tradition of 

guru-shishya relationships in artisan communities was bridged with educational 

principles of acceptable peripheral involvement (Pandey, 2020).  

4. Participation in community governance: By fusing democratic educational principles 

with the Indian tradition of panchayat (village council), children are involved in solving 

real-world community problems (Sharma, 2019).  

5. Assessment Through Observation and Documentation 

Badheka developed distinctive approaches to assessment that reflected his bridging of traditions: 

1. Continuous observation journals: Instead of depending on examinations, teachers kept 

thorough narrative records of their students' growth. This technique connected the Indian 

gurukula tradition of careful observation with the new formative assessment methods in 

progressive education (Badheka). 

2. Portfolio development: Over time, collections of children's work showed development 

and learning, reflecting psychological methods to accurate assessment as well as the 

Indian creative tradition of preserving a body of work (Desai, 2018). 

3. Self-assessment practices: Through organized reflection processes, children assessed 

their own development, connecting metacognitive methods to learning with the Indian 

philosophical tradition of self-examination (svadhyaya) (Kumar, 2020). 

4. Public demonstrations of learning: Children demonstrated their learning to audiences 

in the community, which reflected both the emphasis on authentic audiences in 

progressive education and the Indian tradition of public examination in subjects like 

classical arts (Badheka). 

These useful techniques show how Badheka's blending of cultures showed itself in tangible 

teaching methods. These techniques are especially significant because, as Choksi (2019) points 

out, they were tried-and-true methods that were successfully applied in real classrooms rather 

than just theoretical ideas. Badheka's bridge work has continued to impact education long after 
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his death thanks to the documenting of these techniques in his publications and their continued 

use in schools that are affected by his ideology. 

Badheka's Approach 

The practical application of Badheka's bridging approach can be observed through case studies 

of specific implementations, both during his lifetime and in contemporary educational settings 

influenced by his philosophy. 

The Dakshinamurti School Experiment 

The Dakshinamurti School in Bhavnagar, which Badheka created in 1920 and oversaw until his 

death, was the site of the most direct application of his methodology. How Badheka's synthesis 

of traditions materialized in reality is revealed by contemporary narratives and his own 

documentation (Desai, 2018). 

In one recorded instance, a group of kids who were having trouble understanding mathematical 

ideas were deemed "academically weak" by traditional criteria. Badheka substituted a project 

modeled after the traditional village mela (fair) for remedial drills, in which kids set up stalls to 

sell a variety of goods. These kids connected with cultural customs while also developing strong 

mathematical skills through running their stalls, creating and selling goods, and maintaining 

accounts (Badheka). This example shows how Badheka combined the emphasis on meaningful 

skill application in progressive education with the traditional Indian practice of learning in real-

world community contexts. 

In a different instance, Badheka's narrative technique changed the behavior of a child who had 

serious behavioral issues. Drawing on the Indian tradition of teaching through indirect stories 

rather than direct correction, Badheka employed what would now be known as narrative therapy 

techniques by crafting stories that reflected the child's struggles without directly moralizing them 

and allowing the child to come up with alternative endings (Mehta, 2022). This bridged 

approach's efficacy in addressing social-emotional development was proved by the reported 

change in the child's behavior. 

Modern Implementations: The Anand Niketan Schools 

Case studies of Badheka's bridging philosophy in contemporary educational environments can 

be found in the Anand Niketan network of schools, which was founded to carry on his educational 
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philosophy (Sharma, 2019). Anand Niketan provided a documented example of how they 

responded to the implementation of standardized testing regulations, which would have been in 

opposition to Badheka's child-centered philosophy. 

Instead of completely rejecting testing or eschewing its tenets, the school devised a strategy that 

used project-based learning to get students ready for exams while preserving the combination of 

conventional knowledge and psychologically sound techniques. For instance, children were 

asked to record oral histories from village elders in order to prepare for language tests. This 

allowed them to honor traditional knowledge systems while still gaining the skills necessary for 

the test (Patel, 2019). This example shows how Badheka's bridging technique still offers 

frameworks for balancing traditional values with modern educational demands. 

Rural Implementation: The Gram Mangal Project 

An adaptation of Badheka's strategy to the current issues facing rural education is the Gram 

Mangal initiative in rural Maharashtra (Kumar, 2020). In one of the project's reported case 

studies, low literacy rates in a tribal group were addressed after traditional methods had failed.  

The project used Badheka's synthesis as a guide to construct a program in which kids gathered 

traditional tribal stories from elders and teachers turned them into easy-to-read materials. While 

elders' knowledge was recognized and conserved, children learned to read through materials 

related to their cultural history (Nair, 2021). This example shows how Badheka's bridging 

technique can work especially well in situations where achieving academic success and 

maintaining cultural identity have been seen as competing objectives.  

Urban Application: The Aarohi Experiments 

Serving middle-class families, the Aarohi school in Pune is an example of how Badheka's ideas 

can be used in modern metropolitan contexts (Trivedi, 2020). Addressing parents' worries about 

their kids' technology literacy while upholding Badheka's emphasis on traditional knowledge and 

a connection to nature was one example from this setting that has been reported.  

The school devised a strategy in which kids used digital technologies to capture traditional 

agricultural knowledge. They made movies of farming techniques, built databases of regional 

crop types, and used mapping technology to chronicle traditional land management systems 
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(Shah, 2022). This instance shows how Badheka's bridge strategy can be modified to solve 

modern technological issues while preserving ties to conventional knowledge systems.  

Teacher Education: The Divaswapna Teacher Training Program 

Case studies of how Badheka's method affects teacher development may be seen in Gujarat's 

Divaswapna Teacher Training program (Pandey, 2020). In one situation that has been published, 

a teacher was having difficulty implementing the environmental studies requirements of the 

national curriculum in a way that was meaningful.  

This teacher organized scientific content in accordance with the traditional framework while 

fulfilling curriculum standards by reworking the curriculum using the Divaswapna technique 

around the ancient Indian notion of the five elements (panch mahabhuta). Youngsters built a 

bridge across knowledge systems by learning about water conservation through both 

conventional water harvesting structures and contemporary scientific ideas (Kaur, 2021). This 

example shows how Badheka's methodology gives educators the frameworks they need to 

balance curriculum requirements with culturally appropriate teaching methods.  

Special Education: The Udaan Project 

One example of applying Badheka's ideas to special education settings is the Udaan initiative for 

kids with exceptional needs (Mehta, 2019). In one documented instance, a youngster with autism 

who struggled to participate in traditional teaching techniques responded favorably to a method 

based on Badheka's narrative technique. 

Conclusion 

Modern psychological theories of child development and traditional Indian knowledge systems 

are remarkably combined in Gijubhai Badheka's educational philosophy and methods. His work 

shows that indigenous knowledge and modern scientific discoveries don't have to conflict; rather, 

they may have fruitful discussions that enhance both traditions. As this analysis has 

demonstrated, Badheka's method was a careful integration that acknowledged both the universal 

aspects of child development and the culturally specific contexts in which children grow and 

learn, rather than a complete adoption of Western progressive education or a strict adherence to 

traditional Indian methods. 
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It is precisely this bridging function that gives Badheka's work its lasting relevance. Badheka 

provides a concept of integration that respects cultural roots while embracing scientific 

understanding in modern educational environments where globalization frequently causes 

conflict between cultural identity and contemporary pedagogical approaches. His fundamental 

ideas—respect for children's autonomy, play-based learning, nature as a teacher, tales as teaching 

tools, community-based education, and the integration of hand, heart, and head—remain 

strikingly similar to the finest practices in early childhood education that are currently being used 

around the globe. 

From rural literacy to technological integration, from standardized testing to special education, 

the case studies analyzed show that Badheka's bridging approach still provides workable 

frameworks for tackling today's educational issues. In addition to schools that have been directly 

impacted by his ideology, his legacy endures in the wider understanding that respecting both 

scientific knowledge and traditional wisdom is essential to good teaching. 

Badheka's paradigm of respectful integration across knowledge systems provides helpful 

guidance as educational systems around the world deal with growing cultural diversity and rapid 

technological development. His vision serves as a reminder that the greatest significant 

advancements in education frequently result from acknowledging the complimentary insights 

that various traditions give in our shared commitment to fostering children's growth rather than 

from abandoning tradition in favor of modernity. In this way, Badheka's link between child 

psychology and Indian knowledge systems is still as important and educational now as it was 

almost a century ago. 
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